Abstract-Previous studies have investigated student language learning by using technical tools such as, websites, e-mails, and discussion forums. Most reports showed that e-learning gives students flexible time and space for self-learning. However, few research findings showed the opposite results of student e-learning. Demotivation is another issue in the field of language learning. Instead of trying to find out what motivates students to learn, this study investigated what demotivators students might experience while using online resources. The results showed that learning contents and future career implications (the lack of intrinsic motivation) were the major two demotivating factors for online resources.
INTRODUCTION

A. Technology and Internet for Language Learning
The use of the computer and internet is becoming common in the educational and business realms. In contrast to the traditional environment, the use of the computer and internet offers greater opportunities for interactivity and learner control [1] . More and more educators and language teachers integrate the Internet with language teaching, defined as E-learning. Unlike the traditional face-to-face meetings or discussions, the e-learning provides both teachers and students with an alternative avenue to foster their personal knowledge development through meaningful negotiation and communication [2] , [3] . The most commonly used programs and tools in the past few years for language teachers were e-mail systems, discussion forums, and Internet chat rooms [4] .
Many studies show that language learners can be difficult to be motivated when it comes to traditional English reading [1] , [5] . Studies show that Internet access can motivate students to learn [6] , [7] , by which language teachers can ask students questions, share viewpoints, encourage students to discuss issues and express their concerns on a designed blog or a discussion forum [8] . In general, whether by reading or practicing writing the texts in a computer-supportive environment, most learners show higher learning motivation [9] .
Taking the blogging as an example, teachers can provide many learning resources in the blog by sharing online learning websites with students. Teachers might share online testing sites to allow students more time to practice certain tests and exams. In addition, teachers can make good use of other sites embedded with audio and visual materials to enhance students' learning motivation [8] . As a result, students gain more knowledge through links to prosperous sites. The inclusion of these websites also allows for self-directed exploration within the topic [10] .
The advantages of the e-learning can be further illustrated. The e-learning does not merely establish scaffolding for beginners, but allow students to learn from multiple perspectives or receive support from advanced students. In addition, the e-learning creates a relatively learner-centered environment that allows students to learn at their own pace [10] . In summary, the e-learning (e.g. chat rooms or forums) can be treated as language exchange classrooms. Tsai [11] concluded four major attributes of the online learning environment: (1) flexible time and space, (2) indirect social interaction, (3) abundant information resources, and (4) dynamic learning interfaces which summarize again the advantages of online learning.
B. Self E-learning and Demotivating Factors
With high degrees of the freedom and abundant resources in the e-learning environment [11] , [12] , individual learners must have self-awareness, self-control, or other traits while learning in the e-learning environment [13] . Collis and Meeuwsen [14] point out some key factors for the e-learning, including articulation, reflection, planning skills, study skills, self-evaluation, and so on. In most studies, there were positive feedbacks from teachers who employed the computer for language learning. However, when referring to the issue of self-learning, there were only few reports and results were two-sided. In addition, the language classroom is considered a microcosm of the world with students coming from different backgrounds and cultures, with different learning styles and personalities, and different language skills. Therefore, how to deal with students coming from different cultures with different learning styles also became an issue when discussing about the learning motivation [15] .
Over the past decade, researchers and schools tried hard to find out how to motivate students to learn and what influences students' motivations while learning the target language [16] - [18] . Why do most students lose their motivation to learn the target language? Many researchers indicated that demotivation could be the main factor for most language learners. Demotivation could be both internal factors such as lack of confidence and external factors such as test scores. The previous studies conducted in Japan involved with the populations from elementary school students to university students. The results from those studies showed different demotivating factors among different groups of learners. The issue of demotivation has less been embarked on in the previous studies. Therefore, this study aimed to investigate what the demotivating
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II. THE STUDY
A. Participants
The participants of this study were 117 second-year students in the Department of Finance at one University of Science and Technology in central Taiwan enrolling in the Advance English course. There were 17 male students and 100 female students.
B. Instrument
Two questionnaires were employed in this study. The first one was the online learning strategies scale adapted from Tsai [11] ; the other one was the demotivation questionnaire modified from Kikuchi & Sakai [18] . The questionnaire of online learning strategies scale was categorized into five subscales with 20 questions, involving motivation, self-monitoring, Internet literary, Internet anxiety, and concentration. The demotivation questionnaire consisted of 20 5-level Likert scale questions as well. The 20 questions were divided into five different categories: (1) learning contents and materials, (2) teachers' competence and teaching styles, (3) inadequate school facilities, (4) lack of intrinsic motivation, and (5) test scores.
Semi-structured interviews were conducted after the demotivation questionnaire was done. Four interviewees were selected from students who scored higher and lower in the midterm exam. The length of each interview lasted for one hour and was recorded for future analysis.
C. Procedure
During the semester, a teacher introduced many online resources such as Randall's ESL Cyber Listening Lab, Internet Chat rooms, and Youtube.com for students to do self-learning both in class and out of the class. During the course, the teacher would go through each chapter from the textbook. The chapters were themes related to business conversations such as marketing presentations and trading requests. Later in the class, the teacher employed some online websites and software for students to practice English skills such as listening practice. The teacher used some audio resources from the Randall's ESL Cyber Listening Lab and gave students time to practice in groups. Sometimes, the teacher assigned the students to look for some video clips based on different learning topics from Youtube.com and ask the students to show the clips they found. The teacher also suggested several websites for the students to do self-learning at home.
After the students had been explored several online resources, the questionnaire of online learning strategies scale was collected in the middle of the semester. The demotivation questionnaire was distributed one week before the semester ended. Parts of the online learning activities were included in students' midterm exam. Semi-structured Interviews were conducted in Chinese after the demotivation questionnaire was done. Four interviewees were selected from students who scored higher and lower in the midterm exam. The interview data was recorded and later translated into English.
D. Research Questions
This study focused not only the effectiveness of online resources but also the demotivation of students' target language learning. Two research questions were discussed in the following: 1) What were the major demotivating factors in English class for using online resources? 2) To what degree do higher achievement students differ from lower achievement student in terms of demotivation of using online resources?
E. Data Analysis
The analysis explored the key factors of students' demotivation of using online resources. Descriptive statistics of students' responses on 20 questions were calculated and presented for statistical analysis, which concerning about learning contents and materials, teachers' competence and teaching styles, inadequate school facilities, lack of intrinsic motivation, and test scores were presented respectively.
For interview data, Lincoln and Guba's [19] constant comparative method was implemented in coding the data analysis. The interviews were transcribed and analyzed. Themes and issues collected from the interviews were compared to the questionnaire results as well. Table I revealed five subcategories of learning strategy in the online learning. Results showed that most students were attracted and excited by the online learning. However, regarding the self-monitoring, most students had hard time planning or arranging their time of learning online. It was believed that most students only used the resources which the instructors provide in class. When they were asked to practiced these resources after class, most students spent time watching movies, shopping, auctioning or texting with friends but not learning the target language. 
III. RESULTS
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From Table I , it was clear that online learning provided a higher motivation for students to learn. Four selected interviewees also pointed out that Taiwanese students tended to be shy, especially female students. It was hard for them to talk freely or express their opinions in class. They thought that most students were passive even when teachers were asking for volunteers for some activities or answers. Therefore, they thought it was a good design for the teacher to employ the e-learning so that some shy students might have chances to express their thinking on certain forums, chat rooms or blogs.
From the collected data, self-monitoring and concentration were two major issues of demotivation when students were using online resources. The resources the instructor provided were good for in-class activities, but not for students' self at-home learning without the instructor's supervision. The students tended to become lazy while using at-home e-learning. Table II showed five major demotivors students had for their learning. It presented the five major demotivators students might have for their learning with 20 questions modified from the survey of Kikuchi & Sakai [20] . Most questions were trying to find out why students were still lack of motivations of learning the target language even when accompany with technology and online resources. Table Ⅱ , it was obvious that students were overwhelmed by extra online resources because English passages in the websites were too long (mean=4.24), and they tended not to practice the online resources outside of the class because teachers did not trace students' online learning progress (mean=4.58) and/or teachers did not include online learning for exams (mean=4.08). In addition, the lack of intrinsic motivation might be the biggest factor for demotivor for self e-learning. Two possible demotivators in that category were that most students did not do well enough on their exams (mean=4.13) and they thought they might not apply their learning in the future occupations (mean=4.05).
The second research question from this study tried to probe into whether there were differences in demotivating factors between low achievers and high achievers. Based on the additional interviews from the selected students, learning contents and materials and teachers' competence and teaching styles were the three major demotivators for the proficient students. They indicated that the learning activities designed by some teachers were really boring. In addition, the materials and contents, which they had learned in high schools, were too easy. On the contrary, for those two low achievers, low intrinsic motivation and poor performance in the test were the two major demotivators. Many participants expressed that they will not find jobs related to English speaking ones after graduating from the university. Most participants thought that many employers in Taiwan do not necessarily require people who were good at English. What's worse, their poor test scores at school decreased their learning motivation.
IV. CONCLUSION
This study showed that learning contents and future career implications (the lack of intrinsic motivation) were the major demotivating factors for the participants of second-year students in this department. It is believed that due to the fact that most job requirements in Taiwan do not include English ability, therefore, learners do not perceive the immediate needs for learning the language. What's worse, sometimes the learning contents and themes are overlapping for different subjects. Those are the main factors that decrease students' learning motivation.
Based on the findings of this study, suggestions for English education in similar contexts were presented as follows: 1) Teachers need to employ the e-learning in the curriculum and take grading into consideration for students' participation. Otherwise, most students would loose the motivation while doing the self e-learning. 2) For high and low achievers, there were different demotivators in learning English. While teachers assigned websites for self-learning, different levels of learning contents should be introduced to the students based on their English proficiency. 3) Teachers could list out the possible occupations and requirements for students to keep and enhance their job competence as well as continuously encourage them to become autonomous and independent learners.
